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Introduction 

The purpose of this teacher guide

This teacher guide is designed to help you familiarise yourself with the syllabus and support materials 

available and to help you organise and plan what you teach. It also offers advice and guidance on delivery, 

classroom practice and preparing your learners for their final assessment. 

What do I need to get started?

When planning a course the teacher needs to become thoroughly familiar with the syllabus, (both the 

curriculum content and the assessment structure), the scheme of work and the support materials available. 

The syllabus covers the overall aims, assessment objectives, curriculum content, descriptions of the 

examination components and grade descriptors of the subject. Each area or skill within a subject is defined 

to help you organise the overall scope of what needs to be learnt. 

Extracts from the published schemes of work in the appendices of this guide illustrate one method of 

organising and delivering the course and include examples of appropriate teaching activities alongside the 

learning objectives. They also exemplify the planning principles outlined in Sections 2 and 3 of this guide. 

A fully comprehensive scheme of work covering the whole programme is available on Teacher Support at 

http://teachers.cie.org.uk 

On Teacher Support you will find a range of other support materials for teachers; these include question 

papers, mark schemes and examiner reports. Making appropriate use of these resources can: 

� help you understand how the teaching and learning relates to the assessment objectives 

� help you prepare your learners for their final assessment 

� help you understand the standard

� save you time.

Other support materials for teachers are available on the www.cie.org.uk. Make the most of these 

Cambridge resources by combining them with local activities and resources developed and provided by your 

school.

Here is a checklist to help you get started.

Checklist

 Have you read the syllabus and checked that it is for the correct year?

 Have you looked at our website? www.cie.org.uk

 What support materials are you going to use?

 What local resources are available to use? 

 What school resources are available to use?
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Section 1: Syllabus overview

The following sub-sections are taken from the Cambridge A Level Geography (9696) syllabus, reproduced 

here for convenience and to summarise the syllabus requirements.

1.1 Aims

The A Level Geography syllabus aims to:

�  develop candidates� awareness of the relevance of geographical analysis to understanding and solving 

contemporary human and environmental problems;

�  introduce candidates to the main elements of physical and human geography and the inter-relationships 

between these components;

�  encourage understanding of the principal processes operating at different scales within physical and 

human geography;

�  develop candidates� sense of relative location, including an appreciation of the complexity and variety of 

natural and human environments;

�  demonstrate and explain the causes and effects of change over space and time on the natural and 

human environments;

� show the importance of scale in understanding Physical and Human Geography;

�  make candidates aware of the problems of explanation (including data collection and processing) in 

physical and human geography, and give them an appreciation of the nature, value, limitations and 

importance of different approaches to analysis and explanation in geography.

1.1.1  Skills and attitudes

The aims are to:

� increase candidates� knowledge of, and ability to use and apply, appropriate skills and techniques 

relevant to greater understanding and interpretation of facts and relationships in Physical and Human 

Geography;

� encourage a concern for accuracy and objectivity in collecting, recording, processing, analysing, 

interpreting and reporting data in a spatial context;

� develop candidates� ability to handle and evaluate different types and sources of information;

� develop candidates� ability to think logically, and to present an ordered and coherent argument in a 

variety of ways;

� promote candidates� awareness of the need for understanding, respect and co-operation in conserving 

the environment and improving the quality of life both at a global scale and within the context of 

different cultural settings.
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1.2 Assessment objectives

1.2.1 Knowledge

Candidates should be able to:

� give definitions and explanations of relevant geographical terms and concepts

� show working knowledge of relevant principles, theories and models

� recall accurately the location and character of chosen places and environments

� show knowledge of the physical and human processes at work.

1.2.2 Understanding and application

Candidates should be able to:

� understand the complex and interactive nature of physical and human environments

� understand how processes bring changes in systems, distributions and environments

� recognise the distinctiveness and the generality of places and environments

� recognise the significance of spatial scale and of time scale

� apply this geographical understanding to new contexts.

1.2.3 Skills and enquiry

Candidates should be able to:

� collect, record and interpret a variety of information from primary (fieldwork) sources and secondary 

sources (e.g. statistical data)

� interpret a range of map and diagram techniques displaying geographical information

� assess methods of enquiry and consider the limitations of evidence

� demonstrate skills of analysis and synthesis

� use geographical understanding to develop their own explanations and hypotheses.

1.2.4 Evaluation and decision-making

Candidates should be able to:

� assess the effects of geographical processes and change on physical and human environments

� consider the relative success or failure of initiatives and demonstrate a sense of judgement

� analyse the viewpoints of different groups of people and identify conflicts of interest

� assess the decision-making process in physical and human contexts

� recognise a number of possible outcomes from a given situation. 

Below is a specification grid showing the weighting attached to these assessment objectives across each of 

the papers.
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1.2.5 Specification Grid

The weighting given to these is:

Assessment 

objective

Paper 1

(%)

Papers 2 and 3

(%)

Advanced 

Subsidiary Level

(%)

Advanced Level

(%)

1  Knowledge 30 35 30 32.5

2   Understanding 

and application
30 35 30 32.5

3   Skills and enquiry 20 10 20 15

4   Evaluation and 

decision-making
20 20 20 20

TOTAL 100% 100% 100% 100%

1.3 The assessment structure

� Candidates for Advanced Subsidiary (AS) certification take Paper 1 only.

� Candidates who already have AS certification and wish to achieve the full Advanced Level qualification 

may carry their AS marks forward and take just Papers 2 and 3 in the exam session in which they require 

certification.

� Candidates taking the complete Advanced Level qualification take all three papers.

Paper 1 Core Geography 3 hours

Candidates answer questions in three sections. In Section A, they must answer five of six questions 

on the Physical and Human Core topics for a total of 50 marks. In each of Sections B and C, candidates 

answer one of three structured questions based on the Physical (Section B) and Human (Section C) Core 

topics, for a total of 25 marks in each section. See Description of components in this booklet for more 

details.

100% of total marks at AS Level 50% of marks at A Level

Paper 2 Advanced Physical Options 1 hour 30 minutes

Candidates answer two structured essay questions, each on a different optional topic, from a total of 

eight questions based on the Advanced Physical Options syllabus, for a total of 50 marks. See Description 

of components in this booklet for more details.

25% of marks at A Level

Paper 3 Advanced Human Options 1 hour 30 minutes

Candidates answer two structured essay questions, each on a different optional topic, from a total of 

eight questions based on the Advanced Human Options syllabus, for a total of 50 marks. See Description 

of components in this booklet for more details.

25% of marks at A Level
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Papers 2 and 3 assess the Advanced Geography Options. These are separate 1½ hour exams, but will be 

timetabled for the same date and session. A short break (maximum 15 minutes) is allowed between Paper 2 

and Paper 3.

There is some useful advice to Centres in Section 4.3 of the syllabus relating to the arrangements for Paper 

2 and Paper 3.

This syllabus is examined in the May/June examination session and the October/November examination 

session.

1.4 Description of components

Paper 1

The paper is split into three sections, which assess the Physical and Human Core topics:

Physical Core

� Hydrology and fluvial geomorphology

� Atmosphere and weather

� Rocks and weathering

Human Core

� Population

� Migration

� Settlement dynamics

Section A consists of six questions based on the Physical and Human Core topics. Three questions are set 

on the Physical Core and three on the Human Core. Candidates must answer five of these six questions. 

In the Human Core, questions may be based either on a single topic or on a combination of topics. These 

questions make use of a variety of resources, including survey maps in some instances, and so are largely 

skills-based. All questions carry 10 marks. Although there are six core topics, this does not mean that there 

will always be one question set on each topic.

In Section B, candidates must answer one question based on the Physical Core topics. The section has 

three questions, one on each core topic.

In Section C, candidates must answer one question based on the Human Core topics. The section has 

three questions, either on a single topic or on a combination of topics.

In both Sections B and C, candidates have a choice from three questions. The questions are structured 

and give the opportunity for extended writing. Some questions involve the use of stimulus material. All 

questions carry 25 marks.

Papers 2 and 3

Paper 2 is set on the Advanced Physical Options. Candidates must answer two questions, each on a 

different topic. There are two questions on each topic:

� Tropical environments

� Coastal environments
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� Hazardous environments

� Arid and semi-arid environments

Paper 3 is set on the Advanced Human Options. Candidates must answer two questions, each on a 

different topic. There are two questions on each topic:

� Production, location and change

� Environmental management

� Global interdependence

� Economic transition

In both papers, the questions are structured and may involve the interpretation of resources, as well as 

opportunities for extended writing. All questions carry 25 marks.
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Section 2: Planning the course

2.1 Key things to consider when planning your course

This section of the guide considers planning over a number of time frames; planning for the long-term, 

medium-term and for individual lessons. Examples of planning are provided in the appendix and these 

templates are available for your use.

Planning the course involves three stages: 

� Long-term planning. This is the first stage when you need to decide on the nature of the course 

you intend to offer your learners. This will set the overarching framework for the course whether 

it is one year or two years long. This allows you to map out the content and the time you will 

need to allocate to each topic.

� Medium-term planning. This is the second stage when you decide the order you are going 

to teach the course content in and write schemes of work. The scheme of work will include 

reference to assessment objectives, syllabus content, key terminology and provide some 

suggestions for learning activities and resources. It is also a useful place to indicate how and 

when you will deliver geographical skills. 

� Lesson planning. This is the final stage when you decide how you will approach each lesson, 

what resources you have or will need and what learner activities are required to achieve your 

lesson objectives and outcomes

2.2 Long-term planning

Long-term planning usually takes place on an annual basis. The plan should provide a broad overview of the 

course for the year. You could consider how you will maintain the interest of the learners as well as ensuring 

progression through the syllabus content.

Long-term planning begins with some decisions:

1. Is it an AS course only or is it a full A Level course?

2. If it is a two year course leading to a full A Level, when will the exams be taken?

3. At A Level, which options are going to be delivered? This decision may vary from year to year based on 

factors such as the prior learning of learners, resource availability and teacher expertise.

You can begin by considering the following factors which will have some effect on the way the syllabus is 

planned and delivered in your school.

� Teaching time available over the two year delivery of the course. (Remember to allow for festivals, 

holidays, examinations, school trips and so on. You should also consider how many hours your learners 

will have available outside of the classroom.)

� Number and length of lessons per week

� Number of learners within the cohort
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� Number of learners per teaching group

� Whether groups are mixed ability or streamed by ability 

� Scheduling of school-wide internal examinations

It is helpful to consider the recommendation that 360 guided learning hours are required for A Level and 180 

for AS Level. Guided learning hours include direct teaching and other supervised or directed study time.

You may also wish to make provision for fieldwork activities in the long term plan which can provide 

invaluable experiences to consolidate learning, introduce case studies and deliver geographical skills.

Long-term planning should be used as a guide and will be adapted to suit the needs of learners. If there is 

more than one group, you will want to decide as a department whether or not the two groups follow the 

same long-term plan or whether it is adapted in any way to suit individual teacher expertise. For example, 

different teachers may chose to deliver different options at A Level. However, one thing to consider would 

be whether fieldwork would be taking place jointly or not as this may then affect the choice of options at A 

Level.

The example long-term plan below is based on two lessons of 80 minutes per week. The columns on the 

left-hand side indicate how the content of the course is broken down and spread across the available term 

time. The columns on the right-hand side offer a summary of the overall teaching hours covered each 

term. Please bear in mind that the duration of terms and lessons vary around the world and this is just one 

example.
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Example long-term plan of the Human Geography Course for the AS

Term Weeks Topic Topic area Hours

1 1-3 Population Increase & Change 8.0

4-6 Population Demographic Transition 8.0

7-8 Population Population & Resources 5.3

9 Break Break

10 Population Population & Resources 2.7

11-12 Population Population Management 5.3

Total time on Population 29.3

13-14 Migration Migration & Population Change 5.3

Term Weeks Topic Topic area Hours

2 15 Migration Migration & Population Change 2.7

16-17 Migration Internal Migration 5.3

18-19 Migration International Migration 5.3

20-21 Migration Case studies 5.3

Total time on Migration 24.0

22 Break Break

23-24 Settlement Rural Settlements 5.3

25-26 Settlement Urbanisation 5.3

27-28 Settlement Urban Change 5.3

Term Weeks Topic Topic area Hours

3 29 Practice exam Practice exam

30 Settlement Urban Change 2.7

31-32 Settlement Urban Management 5.3

Total time on Settlement 24.0

33-34 Examination Examination

35 Break Break

Total time on Human Geography 77.3

36-41
Begin A Level 

work
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Example long-term plan of the Physical Geography Course for the AS

Term Weeks Topic Topic area Hours

1 1-3 Lithosphere Tectonics 8.0

4-5 Lithosphere Weathering 5.3

6-7 Lithosphere Mass movements 5.3

8 Lithosphere Slopes 2.7

9 Break Break

10 Lithosphere Slopes 2.7

11 Lithosphere Human Impacts 2.7

Total time on Lithosphere 26.7

12-14 Hydrosphere Hydrological cycle 8.0

Term Weeks Topic Topic area Hours

2 15-16 Hydrosphere Hydrographs 5.3

17-19 Hydrosphere Processes & Features 8.0

20-21 Hydrosphere Floods & Management 5.3

Total time on Hydrosphere 26.7

22 Break Break

23-25 Atmosphere Energy budget 8.0

26-27 Atmosphere Circulation 5.3

28 Atmosphere Moisture 2.7

Term Weeks Topic Topic area Hours

3 29 Practice exam Practice exam

30 Atmosphere Moisture

31-32 Atmosphere Human Effects

Total time on Atmosphere 24

33 Examination Examination

34 Examination Examination

35 Break Break

Total time on Physical Geography 77.3

36-41
Begin A Level 

work
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Example long-term plan of the Human Geography Course for the A Level

Term Weeks Topic Topic area Hours

3 36-41 Degradation Environmental Management 16

4 1-2 Degradation Environmental Management 5.3

3-8 Energy Environmental Management 16

9 Break

10-12 Environmental Management 8.0

13-14 Tourism Global Interdependence 5.3

5 15-21 Tourism Global Interdependence 18.7

22 Break

23-28 Trade Global Interdependence 16

6

29-30 Trade Global Interdependence 5.3

31 Practice exam

32-34 Revision

35 Break

36-39 Examinations

Topic Total hours Option Topic Total hours

Degradation 21.3 Environmetal Management 45.3

Energy 24

Tourism 24 Global Interdependence 45.3

Trade 21.3
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Example long-term plan of the Physical Geography Course for the A Level

Term Weeks Topic Topic area Hours

3 34-38 Hazards Hazardous Environments 13.3

4 1-8 Hazards Hazardous Environments 21.3

Break

10-12 Hazards Hazardous Environments 5.3

13-14 Coasts Coastal Environments 5.3

5 15-21 Coasts Coastal Environments 16

22 Break

23-28 Coasts Coastal Environments 16

6 29-30 Coasts Coastal Environments 5.3

31 Practice exam

32-34 Revision

35 Break

36-39 Examinations

Topic Total hours Option Topic Total hours

Hazards 40 Hazardous Environments 40

Coasts 43 Coastal Environments 43

2.3 Medium-term planning (Scheme of Work)

Medium-term planning adds detail to the long-term plan.  A medium-term plan is a scheme of work which 

begins to break down the syllabus content and organise it into teaching units. Each teaching unit or scheme 

of work will focus on one part of the syllabus and will be allocated a certain number of lessons for delivery. 

The Cambridge scheme of work is available to download from www.cie.org.uk and an extract covering the 

Paper 1 Human Core Unit 1 Population is included on Page 18.
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Here is a list of the kind of issues you need to consider when carrying out your medium-term 

planning

� timing and duration of the teaching unit

� syllabus reference

� learning objectives

� previous and future learning

� resources

� key vocabulary 

� assessment opportunities including the use of past questions

� cross-curricular links including ICT

� key learning points to note

� suggested teaching and learning strategies

It is helpful for medium-term plans to have a title page or introductory comments. You will notice on the 

Cambridge exemplar scheme of work that there are three main headings used to introduce the scheme of 

work and some guidance about these is given below:

� Recommended prior knowledge: It is important to take account of prior knowledge from O Level 

or IGCSE Geography. For A Level schemes, the links would also be made to prior learning from the 

AS units of work. This will inform planning and give the teacher an indication of what learners should 

already know. For example, when starting Unit 1: Population at AS Level, learners should already be 

familiar with some of the basic key terms and concepts. Therefore, you should not need to spend as 

long teaching these and instead concentrate on the terms and concepts that are new to them. This 

section of the scheme of work also provides an opportunity to highlight any content that the teacher 

thinks should be delivered first in a unit of work. For example, the AS scheme of work for Hydrology and 

Fluvial Geomorphology advises the introduction of the hydrological cycle in the first or second lesson. 

� Context: This will place the teaching unit in the context of other units within the syllabus. For example 

at AS Level, Unit 1: Population has close links with Unit 2: Migration and Unit 3: Settlement Growth, 

Pattern and Change. It is useful to highlight these links in your scheme of work not only for your own 

reference but also to make it explicit to learners how one part of Geography connects to another. For 

example, when teaching about rural to urban migration the connection with settlement hierarchies and 

the consequences of urban growth in LEDCs would be an obvious link to make. Such links also provide 

invaluable opportunities for a quick recap or revision of work already covered and also give the learners 

the all important �big picture� by connecting to future learning. Sometimes, teachers may adopt a case 

study approach to teaching Geography where they use one example to deliver more than one part of the 

syllabus content. 

� Outline: This gives a summary of the unit and provides the teacher with the opportunity to highlight key 

learning points. It is helpful here to note any case studies or specified exemplar material that is required 

by the syllabus. For example, in Unit 2 (AS Level) Migration, learners learn a case study of international 

migration and teachers have a free choice of which example to use. On the other hand, in Unit 1 (A 

Level) Tropical Environments, learners learn a case study of the problems of sustainable management 

of an ecosystem but these examples are specified � either a tropical rainforest or savannah ecosystem. 

Further guidance about the use of case studies is given in Section 4.3. You may also use this 

section to draw attention to the different scales that are needed for a unit or comment on common 

misconceptions. 
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Syllabus ref Learning objectives Terminology Teaching strategies (TS) and activities (A) Learning resources 

Also stage of technological development will link to the 
demographic transition model (DTM).  
 
Note: Remember to include migration as part of the 
reasoning. 

www.census.gov/ipc/www/idb 
 
 
Geofactsheet Contemporary 
Population  Issues: 3 Case 
Studies: China, Italy and India 
Section 1:1 Activities Page 95 
 
Past papers 
June 2010 Question 4(a) 
Nov 2010 Question 10(a) and 
(b) 

1.2 
Demographic 
transition 

Historical growth of 
population 

Demographic 
transition 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Historical perspective – the demographic transition 
A model to show the stages in population growth over 
time. 
 
TS  Annotated diagram can be the best way to approach 
the model.  
 
A  Learners should draw it for themselves. It concentrates 
their minds and engages them directly with the material. 
Pyramids to illustrate each stage plus examples of 
countries in each stage.  
Emphasise the fact that it is a model and a simplification 
of reality. Application to contrasting countries, e.g. the UK 
and China.  
 
Consider the usefulness and limitations of the model. 
(This critical appraisal is important.) Take into 
consideration application to cities as well as countries and 
remember that the model does not have migration built in.  
 
1. Compare population pyramids for each stage of the 
model  
2. Consider different methods of depicting the transition 
 
Links to development should be considered throughout.   

Cambridge International A and 
AS Level Geography (Nagle and 
Guinness) Pages 96–104 
 
Section 1:2 Activities Page 98 
and 100 
 
Figure 1.15 Page 96 shows 
Demographic Transition Model 
 
Past papers 
June 2010 Question 4(b) 
November 2010 Question 4(c) 
June 2009 Question 3 
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2.4 Writing a scheme of work

General considerations

The Cambridge template provides guidance about the headings that can be used when writing a scheme of 

work.

Try to ensure there is a coherent flow through the lessons given the time available to you. For example if 

there are 12 weeks in each term, you could start by planning for a six-week period. Before planning a six-

week period, check how many lessons there will be in that time.

Over time you may decide that you would like to change the order in which you cover the units. For 

example, you may discover that learners find some topics more difficult to grasp than others which might 

cause you to re-order your delivery. It may be worth noting however that some units build on knowledge 

from previous units and therefore must logically follow on from one another.

2.4.1 Breaking down the syllabus content

Broad headings. The first step in writing your scheme of work is to enter broad headings from the syllabus 

including a reference. This will allow you to check over time that all the necessary content has been 

covered. This broad heading is then broken down into objectives which are like a series of learning steps 

used to deliver the syllabus content. Look at the example given to see how a heading from the syllabus has 

been turned into learning objectives. 

Key words are then highlighted in the scheme of work. It is essential that learners have a sound 

understanding of these key terms and are able to use them with confidence in their written work. In 

Geography there are often a lot of terms to remember and again, this can be quite confusing for learners. 

Giving them a list of words for each unit and asking them to build up a glossary of key terms as you teach 

the unit is a helpful strategy.

Teaching and learning strategies. A scheme of work also makes suggestions for teaching and learning 

strategies which the teacher can then adapt to suit the needs of their individual learners. This adaptation 

comes into the lesson planning stage. It is helpful to also include assessment opportunities within this 

section � for example, the use of a past question to assess learners� understanding of a topic. It is also 

helpful to highlight the key geographical skills that are being addressed which you may decide to show 

in bold. The syllabus provides information about the geographical skills that are required but it also useful 

to look through the past questions to understand how skills are used as part of assessment e.g. a table 

with data for learners to compare or a proportional symbol map for learners to interpret. Some Geography 

schemes of work have a separate column for skills and also for assessment opportunities. 

Key resources. Medium-term planning highlights key resources that support each section of the scheme 

of work. These resources include key textbooks, Geofile and Geofactsheet publications, website addresses 

and past paper references. You may also include video clips and Powerpoint presentations. There is advice 

on how to use these to create resources for individual lessons later in this guide.

Timings. Your long-term plan has already identified how long you have allowed for a unit of work. It is 

important to keep track of time so giving an indication of the duration for each sub section of a scheme of 

work can be invaluable for teachers particularly when teaching a syllabus for the first time.
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Evaluation of your scheme of work. A scheme of work can be viewed very much as a working document. 

Many teachers find it helpful to annotate the scheme of work as they progress through a unit and then make 

revisions ready for teaching the following year. Such revisions may include:

� highlighting teaching and learning strategies that were particularly successful

� adding ideas gained from sharing good practice with colleagues

� updating resources

� adding up to date case studies

� changing a teaching and learning strategy in the light of learner assessment

� acting upon learner feedback about what learning strategies they enjoyed most

� adding new opportunities for fieldwork

It is also helpful to use examiner reports and mark schemes published each year to review and update 

medium-term plans. There is more on how to use these in Section 5 of this guide.

It may not be possible to cover everything in the time available. In this case, the teacher will want to set 

tasks outside the classroom � for example, researching and note taking on a topic to gain background 

knowledge. The time in the classroom can then be used for activities that require more teacher input.

A comprehensive scheme of work covering the full A Level Geography course is available on Teacher 

Support (http://teachers.cie.org.uk). Further excerpts from the published scheme of work can be found in 

the appendices of this guide.
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Section 3: Planning the individual lessons

Each class and each learner will have their own particular needs and each teacher their own style, so you 

will want to plan individual lessons to suit your own learners. 

To help you plan each lesson we have included a lesson planning template below and two completed 

sample lesson plans have also been included in the appendices by way of illustration.

You should plan all the lessons for a six-week period using the planning template. Then you can check 

across the lessons that the sequence is logical and that all previous learning has been covered at the 

appropriate time. Look at your scheme of work to help you to decide on the content of each individual 

lesson.

After each lesson you should reflect on how it went for the learners and for you. It is useful to make some 

notes on the lesson plan soon after the lesson so that you can feed your reflective feedback into future 

lessons. You may also need to adapt the next lesson if, for example, learners did not make expected 

progress against your learning objective. In this case, you would want to revisit it next lesson, perhaps as a 

starter activity, to ensure that you had secured the learning before moving on.

3.1 Key elements of the lesson plan

Below you will find an example lesson plan template which lays out a basic structure for you to follow. 

� Dates, Time, Venue

� Teaching Group

� Lesson Objectives

� Learning Outcomes

� Context

� Resources

� Introduction

� Organisation

� Main Activities

� Plenary

� Homework

� Support

� Challenge/Extension/Personalisation

� Assessment Opportunities

You will need to consider any particular needs for setting up the classroom and any health and safety issues. 

You should remember that some activities may carry some risk and you should follow the school�s risk-

management policy before trying out these activities. This includes addressing any e-safety concerns when 

you use any ICT activities and any off-site fieldwork activities
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GEOGRAPHY LESSON PLAN
Teacher�s Name: 

Subject: Year Group / 

Set:

Date: Time: Venue:

Lesson Objectives Learning Outcomes / Success 

Criteria

Context (e.g. third lesson in a set of five) Resources

Introduction (including key questions) Organisation (grouping 

etc)

Main activities (including differentiation)

Plenary Homework

Any targeted support Challenge/Extension/

Personalisation

Assessment opportunities
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3.2 Objectives and outcomes

This is probably the most important part of the lesson plan as it sets out exactly what learners are expected 

to learn. The objective tells you what you want learners to know and understand by the end of the lesson. 

Objectives should be linked to the aims and objectives of the syllabus as outlined in your scheme of work.

It is best to consider the following:-

� Knowledge � what content is being delivered to the learners?

� Skills � which geographical skills will learners use in the lesson?

� Understanding � what will the learners actually have understood about a particular topic?

Once you have decided upon your objective for the lesson, you will then want to devise your learning 

outcomes � this is what you want learners to be able to do by the end of the lesson. It can be helpful to 

differentiate these in terms of �all, most and some� to take account of the variety of abilities within your 

teaching group. It is also good practice to revisit the outcomes during the lesson and at the end of the 

lesson so that you and your learners can judge how much progress has been made against them and 

whether or not you are ready to move on to the next topic. There are assessment for learning strategies that 

will help you with this that are described later in this guide. Have a look at the lesson plan exemplars in the 

Appendix of this guide to see how a learning objective has been translated into learning outcomes.

3.3 Activities and active learning

3.3.1 Introduction

The lesson should start with an introduction which could either be starting a new topic or putting a particular 

area of the syllabus into the context of previous lessons. It will involve the key questions that the lesson is 

focusing on.

The lesson could start with a hook which is a strategy to engage learners and immerse them in the topic 

they are learning about from the minute the lesson begins. A good example might be to be playing a short 

video clip set to music about a particular topic as they enter the room. Alternatively, they might have a photo 

or cartoon to analyse and discuss.

A starter activity will then either introduce a new topic or make the link to previous learning. The idea of this 

is a short activity, often interactive, to engage learners in the lesson. For example, you could decide to do 

a quick card-sorting activity to recap key geographical terms and their definitions from the previous lesson. 

You could add stretch and challenge to this by leaving some cards blank for learners to complete their own 

definitions or asking learners to provide a link between two or more key terms. Alternatively, you could give 

learners some anagrams and then discuss definitions once rearranged (http://wordsmith.org/anagram/) 

The start of the lesson will also include a recap on previous learning to check that learners are ready to 

move on. This will usually be based on a question and answer session but could also involve a strategy such 

as a spotlight session where a learner is chosen at random to recall previous work and answer questions 

devised by their peers.

Key questions will also be introduced in the introductory part of the lesson and should relate to the particular 

topics being studied. For example, in the Population Option it may be �What is the Demographic Transition 

Model and how does it apply to countries in the 21st Century?�
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3.3.2 Main activities

This is the main body of the lesson and should include the specific content being taught and various 

activities that will engage the learners throughout the lesson. Try to aim for a variety of activities that 

provide for different learning styles as well as promote thinking skills and cater for differentiation. It is 

important to chunk the learning and build in assessment for learning activities that provide you and your 

learners with regular feedback about the progress they are making. Some suggestions for differentiation 

and assessment for learning are given later in this section.

Suggested activities for the main part of the lesson include:

Activity Example

Brainstorming Ask learners to work in pairs and write down everything they 

already about a topic. This is a good strategy to build on prior 

learning. This can be developed into a carousel where learners 

move around the room to read and add suggestions to their peers� 

work. 

Decision making Learners are given a variety of source information to discuss about 

a particular issue � for example, the problems of living in a favela. 

They then have several options and have to decide upon the best 

solution justifying the reasons for their choice. This activity works 

well to promote skills and group work.

Text highlighting Learners are given a source of information and use different 

colours to classify information e.g. causes, effects and solutions. 

They can then summarise their ideas in a note taking grid.

Hot seating A learner volunteers to take the hot seat at the front of the class. 

Their peers come up with questions to ask them based on the 

day�s lesson. They could always �phone a friend or ask the 

audience� if they get stuck!

Back to back Two learners sit back to back. One has a key word. The other 

learners ask questions to try to discover what the key word is 

but the other learner can only answer yes or no. A similar idea is 

Taboo where learners have to define a key word but have a list of 

words that they are not allowed to mention. This works well as a 

starter or plenary too.

Photo analysis Learners are given a photo or series of photos and have to answer 

questions about it � what is happening, where is it taken, why is 

this happening, who is involved, when did this take place and so 

on.

Movies There are many movies available on the internet which are a 

series of Powerpoint slides often including photos and activities 

set to music. You could try www.geographyatthemovies.com. 

Teachers can also create their own movies and Powerpoint slides 

to introduce a particular topic.
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Activity Example

Presentations Ask learners to work in groups and give them a topic to research. 

The learners then present their ideas to the rest of the class. 

Their peers can have a note taking grid to record ideas. They can 

also peer assess them on the quality of their presentation. Can 

be a useful way to cover a content heavy section of the course 

and also provide an opportunity for independent learning. Add 

challenge by asking the learners to produce some accompanying 

resources, key word list and have a go a producing an examination 

style answer relating to their presentation.

Thinking Skills are teaching and learning strategies that not only deliver geographical content but also 

ask learners to reflect on the cognitive process of learning. They can be invaluable in helping learners 

understand how they learn and also offer great opportunities for group work. For example, the Hydrology 

scheme of work includes a suggestion for a living hydrograph where learners interpret a graph by matching 

labels to it as a group work activity.

The syllabus gives advice on the geographical skills to incorporate into your planning. This guide has already 

talked about how to highlight skills in schemes of work and outlined below are some suggestions for lesson 

activities to develop skills. Past questions provide an invaluable resource for the practice of geographical 

skills as does fieldwork which is discussed in Section 4 of this guide. Here are some examples of these 

activities.

� Using an os map extract to identify human and physical features � for example, coastal landforms or 

services in settlements.

� Identifying features on a photograph and explaining how they are formed.

� Matching labels to a diagram or a graph.

� Working in groups to redraw a diagram from memory.

� Drawing a scatter graph to show the relationship between two sets of data and describing/explaining 

the relationship shown.

� Describing a distribution from a map � for example, the global distribution of temperature or population 

and then annotating the map to give reasons to explain the distribution.

Extension activities: An important part of successful differentiation is to include planned activities for 

extension that cater for those more able learners in the group who progress through the work at a faster 

pace and require more challenge. Look at the two examples in the lesson plan exemplars to see how stretch 

and challenge has been incorporated into each lesson.
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Plenary: This is the end of the lesson where you review the learning that has taken place and make a final 

judgement as to whether learners are ready to move on to the next topic. Teachers should ensure that they 

leave time to complete a purposeful plenary and also review the objectives and outcomes of the lesson. 

There are many simple strategies that provide a purposeful review of the lesson. Two simple examples are:

� Keep a box of letters. Learners chose a letter at random and have to think of a key word from the lesson 

beginning with that letter. They then have to define the term or show how it can be used in a sentence. 

The learner then nominates a peer to take a turn. This is also a good way to ensure all learners are 

targeted in the lesson. You could adapt this by using a box of questions based on the lesson to review 

learning.

� Give Me 5: learners are asked to give the teacher five examples from the topic of the lesson � for 

example, five key terms relating to population, five areas of the world with a sparse population, five 

features of coastal erosion. This can be used more generically � for example, five things that I have 

learnt this lesson.

3.4 Differentiation, assessment, evaluation

3.4.1 Differentiation

The concept of differentiation is not new. Previously it was referred to as mixed-ability teaching. However, 

in recent years it has been realised that it is not just ability that is �mixed�. Teachers/trainers have to cope 

with a whole range of differences in learners which impact on their learning such as their age, gender, 

cultural background, motivation, prior learning and experience, preferred learning style and specific learning 

difficulties e.g. dyslexia. As such the term �mixed-ability� has now largely been replaced by the term 

�differentiation�. So essentially differentiation is about coping with learners� differences and is a concept that 

must be seen in an inclusive way. 

Generally the methods that do not differentiate well are those that simply deliver information such as 

a lecture or teacher demonstration. Occasionally we cannot avoid using such methods, so it is worth 

considering how to make such methods differentiate better. This usually involves ensuring learner 

participation such as using directed open questioning or setting tasks that require learners to apply, analyse 

and evaluate the information given

A few important things to remember should include the following.

� Learners should work at a level that presents a suitable challenge.

� Choices should be offered to all learners so that they can learn at their own pace.

� Try to provide multiple approaches to learning

� The work should be engaging at all times 

� A variety of individual and group work activities should be used over a period of time.

� Take a risk � the learners will appreciate it! 
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3.4.2 Methods of differentiation

By learning outcome: Differentiation can be achieved in a variety of ways. It is helpful to start by having 

differentiated learning outcomes that take full account of the variety of abilities within your teaching group. 

You can then think about how you plan your teaching and learning strategies to match the different abilities. 

However, it is worth remembering that it is the teaching and learning strategies themselves not just the 

learning outcomes that achieve successful differentiation.

By support: You may use teacher intervention to provide support to a learner who is struggling by taking 

time to explain the work to them again during the lesson. You may also suggest some background reading 

and useful revision websites as well as provide some practice materials. Support can also be provided in the 

form of additional scaffolding for a task or by the use of a resource such as a writing frame or help sheet. 

At the other end of the scale, teacher intervention may be used to ask searching questions of the more able 

learner or suggest activities to them that will move them on and add challenge.

By questioning: Bloom�s taxonomy can be used to help teachers to plan their questioning and use target 

questions effectively to match learner ability. 

Bloom�s Taxonomy (Revised)

http://www.apa.org/ed/new_blooms.html

Based on an APA adaptation of Anderson, 

L.W. & Krathwohl, D.R. (Eds.) (2001)

Understand – Describe, Explain

Apply

Analyse

Evaluate

Create

Knowledge – Remember

Below are some examples of questions that have been created using Bloom�s taxonomy to illustrate a 

hierarchy of questioning and to show how questions can be used to challenge more able learners.

� Can you describe what happened in the earthquake?

� Can you explain what caused the earthquake?

� Can you group the effects of the earthquake into those on people and those on the economy?

� How is this earthquake similar to another example that you have studied?

� How would the effects be different if this country was a Less Economically Developed Country?

� How would the earthquake be different if it measured....on the Richter Scale?

� Evaluate how successful the rescue attempts were?



Section 3: Planning the individual lessons 

32 Cambridge International A Level Geography  

� Evaluate how successful the prevention measures put in place were? 

� Do you think there any are better solutions?

By resource: Teachers can also consider the resources that are used to achieve effective differentiation. 

Additional resources can be provided such as writing frames to support learning as already discussed. 

However, the introduction of additional and more complex resources can also be used effectively to add 

stretch and challenge to a task.

By task: Differentiation can be successfully achieved by task � for example, varying the nature of a task 

to suit the ability of the learners. An example of this would be to have three groups of learners matched to 

their ability working on producing a presentation for the rest of the class. The most able group has an open 

ended brief with a choice of how to present their work and are given several complex data sources. This 

group also has a stretch and challenge question to respond to. The next group has more guidance about the 

content of the task (maybe some help points) and a reduced number of resources to respond to. The least 

able group will have more advice about the content required, may have a writing frame or note taking grid 

to provide support with how to present the work and initially might work with just one or two resources. 

Worksheets and activity sheets can also be graduated to cater for differentiation.

Extension activities: In order to provide for the most able learners within your group it is always important 

to consider challenge � whether this comes through questioning, resources, differentiated tasks or planned 

extension activities as shown on the lesson planning exemplars. In addition, you may decide to use more 

able learners as �experts� within the classroom when organising group work activities.

Learning styles: At the start of this section we talked about differentiation as a way of catering for 

individual learner needs in relation to learning styles as well as ability. There are three main learning styles � 

visual, auditory and kinaesthetic � it is helpful to try and use all of these styles in your delivery both as a way 

of creating variety and as a way of exploring the same idea using different senses. Try to incorporate this 

approach into your lesson plans. Here are a few examples of activities that can facilitate different styles.

� Visual: photographs, mind maps, highlighting text.

� Auditory: the use of music or perhaps a group talk.

� Kinaesthetic: card-sorting, role-play/drama or carousel activities.

3.4.3 Assessment

There are two different types of assessment:

Summative assessment includes tasks such as practice examinations that are awarded a mark or grade. 

They check understanding at that particular point in time and examples include:

� use of a past question, which could be under timed conditions, part way through or at the end of a unit 

of work

� use of a past paper in the style of a practice examination

Summative assessments are given periodically to determine what learners know and do not know at a 

particular point in time. They are used to provide information to the teacher about the grade a learner has 

achieved for a particular piece of work and are useful to track progress over time. They can also be used to 

inform predicted grades. Summative assessment is used for reporting to others. You may want to 

use past questions and published mark schemes to inform your summative assessment.

It is useful to keep a record of summative assessments, for example in a planner or spreadsheet, to track 

learner progress over time in relation to the grade that you expect them to achieve at the end of the course. 

In this way, it is possible to identify underachievement at an early stage and put in place intervention 

strategies to address it. 
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It is also important to use the results of summative assessment in a formative way � for example, looking 

at areas where learners underperformed and using this information to review schemes of work and lesson 

plans. Learners can also use summative assessments in a formative way by identifying their strengths but 

also setting personal targets for improvement based on the grade awarded.

Formative assessment is part of the learning process. When incorporated into classroom practice, it 

provides the information needed to adjust teaching and learning while it is happening in order to raise 

learner attainment. It includes strategies such as question and answer and self/peer assessment to provide 

feedback to learners to raise attainment. It is continuous and informal in its nature.

3.4.4 Implementing formative assessment in the classroom

An important starting point is having clear learning objectives and outcomes that can be revisited during the 

lesson using mini plenaries to provide feedback to learners about the progress they are making.

For example, a group have just completed a task about the demographic transition model. The 

teacher is keen to assess their understanding of this before moving on with the learning. The relevant 

outcome could be revisited and learners asked how they rate their confidence level with the outcome 

by showing a red, amber or green card (RAG). Red would indicate that they do not understand the 

concept and need some more help, amber would indicate that understand most of the concept but 

need help with one or two ideas where as green would indicate that they are confident with their 

learning and ready to move on. 

This provides invaluable information to the teacher about the learning that is taking place in the lesson. 

However, it is important not just to rely on the learners� self assessment of their progress and a teacher 

would want to follow up a red, amber, green activity by a question and answer session or a quick activity 

(e.g. true/false or odd one out) to check understanding. Learners can also have RAG cards on their desks 

during independent learning to indicate whether or not they require teacher support.

Question and answer is another invaluable tool for formative assessment. We have already talked in this 

guide about the use of Bloom�s taxonomy to structure a hierarchy of questions and build in challenge for 

more able learners. The teacher can skilfully use questioning to identify what the learners have understood 

and to check their understanding as well as provide prompts where they feel appropriate. It is helpful to 

build in thinking time before questioning � for example, �think, pair, share� where learners have time to 

consider their response, discuss it with their partner and then feed back to the group. This can considerably 

improve the number and quality of learner responses. Learners might devise their own questions for their 

peers and use them in a mini plenary activity such as hot seating or a spotlight session.

It is important to target as many learners as possible during a question and answer session. You may 

instruct learners to put their hand up only to ask a question but choose learners yourself to answer 

questions. Alternatively, you can use software such as a random name generator or put learner names into 

a hat and pick from them at random. Another interactive strategy that works well is question and nominate � 

ask a learner a question and then they nominate the person who is going to answer next.

Teacher comments are critical in providing formative feedback to learners. Summative assessments will be 

awarded a grade but can also have accompanying comments. You will also set other pieces of work that 

focus upon the development of specific knowledge, understanding or skills. Providing diagnostic comments 

will allow learners to identify where they are doing well and what they need to do to improve. Asking 

learners to set their own targets from your comments means that they take time to read and digest your 

feedback. Self and peer-assessment are also useful strategies. Here are some examples.

� Provide a model answer and a mark scheme and ask learners to award a grade and justify their decision. 

This will help them to understand the marking criteria and give them the opportunity to apply it. The 

teacher may need to provide support by putting the mark scheme into �learner-speak� where appropriate.
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� Ask learners to mark their own piece of work using a mark scheme in the same way.

� You may also ask learners to swap work and peer assess in the same way as a self assessment 

exercise. This can also be applied to other examples of work such as group presentations.

3.4.5 Evaluation

The teacher should spend some time at the end each the lesson and unit of work reflecting on the lessons 

taught and if they should be changed in any way for the next session. We have already talked in the 

previous section about how summative assessment can be used in a formative way to evaluate lesson plans 

and schemes of work. Here are some more ideas for evaluation:

(i) Reflect on and evaluate feedback from learners 

  Feedback from learners may be written or spoken, it may be spontaneous or planned, it may be 

ongoing during lessons or it may take place at the end of a unit of work. Reflecting on and evaluating 

learner feedback involves collecting, recording and commenting on the learners� reactions to the 

teaching and learning they have experienced. 

 Suggested activity 1

  Choose a class of at least 10 learners who you have been teaching for at least a month, preferably 

longer. Create a questionnaire (online or on paper) to get feedback from these learners on your 

teaching of both content and language. What do they consider goes well in your classes? What 

teaching and learning strategies have they enjoyed? Which teaching and learning strategies are the 

most effective? What improvements would they like to see? You can use a variety of open and/or 

closed questions.

  Analyse the responses from your class and discuss their answers with them. Give them your 

response to their answers too.

(ii) Reflect on and evaluate teaching strategies

  When you reflect and evaluate your teaching strategies, you comment on how the techniques you 

used in your lesson helped learners. 

 Suggested activity 2

  Keep a journal or a blog about one of your classes. Discuss some of your reflections with your colleagues.

(iii) Integrate feedback into planning for future teaching

  Feedback from learners and reflections provides you with information about what you do well, and 

areas in which you could improve with respect to teaching bilingual learners. When you integrate 

feedback into planning for future teaching, you show how you turn feedback into action points for your 

next lessons.

Furthermore, for the learners themselves they should learn to reflect on strategies they use to organise their 

ideas and learning. They should be able to identify and provide reasons for their point of view, and justify 

changes in their thinking.

Learners can use self-evaluation or peer evaluation with other class members.

Self-evaluation involves the learner individually reflecting upon and evaluating their contributions to the 

learning taking place in the classroom which could have been on an individual basis or as part of group work.
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Peer evaluation involves the learner individually reflecting upon and evaluating the contribution of others to 

their learning that is taking place. For staff, this may involve having a colleague observe their teaching and 

providing an evaluation in the form of specific feedback. 

3.4.6 Thinking and cognitive organisers 

It is difficult for teachers to see what is going on inside learners� minds. One way of making thinking 

processes more visible is to use cognitive or graphic organisers, which are also scaffolds. There are many 

possible ways of visualising ideas (timelines, Venn diagrams, tree diagrams, mind maps, flow charts). These 

types of organisers are particularly useful for bilingual learners, as they help learners organise information 

into more manageable chunks, and they demonstrate relationships between ideas visually, so that 

language is less of a barrier to understanding. Cognitive organisers can be used to help learners understand 

information.

Suggested activity 3

1. Carry out a web search using the term �graphic organisers�. 

2.  Select either a written text (from a course book or reference book) or a spoken text (a presentation, or 

DVD) you would use with your learners.

3.  Select one of the graphic organisers you found in your web search to design a reading or listening task for 

your learners. 

Example site

http://www.graphic.org/

3.4.7 Assessment for Learning

The teaching strategies discussed throughout the guide can be brought together as a conceptual approach 

known as Assessment for Learning. It might be summarised by the following:

1. the provision of effective feedback to learners

2. the active involvement of learners in their own learning

3. adjustment of teaching to take account of the results of assessment

4. recognition of the profound influence assessment has on the motivation and self-esteem of learners, 

both of which are critical influences on learning

5. the need for learners to be able to assess themselves and understand how to improve
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Section 4: Classroom practice

4.1 The role of the teacher

Cambridge recommends active learning as a strategy that enables learners to grasp knowledge and skills 

through application, both contextually and experientially. The learners� increasing engagement in the learning 

process slowly transforms the traditional (didactic) role of the teacher. The teacher becomes a guide and 

a facilitator, someone who enables learning rather than someone who dictates knowledge to passive 

recipients. This method allows the teacher to be more flexible in their approach to teaching and to provide a 

positive and interactive learning environment within the classroom.

For example, if a teacher were to present information to learners via a presentation or lecture, this would 

be a didactic style of teaching. The learners would listen and might record some notes but would be largely 

passive in the process of learning.

The teacher becomes a facilitator when they begin to set up appropriate learning tasks, providing the 

appropriate resources, support and expertise to allow learners to successfully acquire new knowledge, 

understanding and skills. An example would be:

Example of facilitative teaching

The teacher establishes a topic for investigation taken from the scheme of work. The learning task 

is for learners to complete a presentation. The learners are given the investigation title and work 

in groups to firstly, identify the questions they want to be able to answer about this topic and the 

headings for their presentation. The teacher would take feedback on this to check that the learners� 

questions cover the necessary content from the syllabus. The teacher would then facilitate learning 

by suggesting resources that the learners may want to use and providing support during the group 

activity through skilful questioning and prompts. When the learners present their ideas back the 

class, the teacher would enhance learning by asking additional questions to challenge learners or 

making suggestions for further points that they could add to their presentation. Finally, the teacher 

could provide the learners with a past question and explain a mark scheme to them, giving them 

the opportunity to apply the knowledge, understanding and skills that they have gained. The teacher 

would also provide feedback on the final piece of work enabling learners to identify strengths and 

targets for improvement. 

The role of the teacher is also to manage learning. This involves making decisions whether this be how long 

to spend on a unit, which options to study and in what order. These decisions will have been made in your 

medium-term planning. A teacher will also make decisions when planning lessons, thinking about which 

resources are best to use and which teaching and learning strategies would best suit both the learners and 

the topic being delivered. The teacher is also an organiser of learning � for example, deciding on learners� 

groups to carry out certain tasks or setting up fieldwork opportunities.

In addition, the teacher is the subject expert not only through their role in translating the syllabus into 

a series of lessons but also by providing the subject-specific input that is needed to facilitate effective 

learning. Teachers also act as practice examiners by marking the work of learners in the same way that it 

will be examined at the end of the course and by setting past questions, sharing mark schemes, providing 

subject-specific feedback and producing model answers to exemplify standards.
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4.2 The role of the learners and learner involvement

Using the active learning approach encourages learners to become more confident and independent in 

their learning, developing the skills that will be required of them at a higher level of education, should they 

choose to continue. These skills also have a broader application as general life skills.

Learners should aim to be:-

� inquisitive

� critical 

� articulate 

� open-minded

� reflective

� knowledgeable

As teachers we can have certain expectations of our learners who, like the teacher, have a key role to play in 

ensuring a successful outcome at the end of the course. For example, we would want learners to:

� participate in group work and class discussions

� complete the work set and meet deadlines

� complete independent research

� read around the subject

� prepare carefully for examinations

Sometimes, learners may need support in making the transition to A Level where often a more independent 

learning approach is required. At the start of the AS course it can be useful to spend some time focusing on 

the learning skills that learners will need for an A Level Geography course. It is helpful to provide them with 

strategies to tackle skills that are new to them � for example, note-taking and essay writing.

Examples of how teachers can help their learners to use and develop learning strategies include showing 

learners how to:

� use a variety of note-taking techniques including text highlighting

� plan, organise and review notes

� undertake independent research

� manage their time effectively

� plan a written answer

� draft written work

� use visuals to support understanding and revision

� make use of opportunities to practise outside the classroom

� develop key word and command word glossaries

� develop case studies revision materials
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4.3 Strategies for managing learning

Ultimately, learners� interest and motivation to enjoy and do well in Geography will be fuelled by their ability 

to make progress in the subject. Think about the variety and pace of learning when you are planning units 

and individual lessons in order to sustain the interest of your learners.

Research consistently shows that there is a strong positive relationship between the amount of time 

learners spend interactively engaged in their learning and the level of achievement they attain. 

Learners develop their understanding of subject content by participating in learning activities which involve 

thinking, speaking and writing as, in combination, these activities strengthen the learners� awareness of the 

interconnectivity of ideas and information. 

Therefore, aim to use a wide range of teaching techniques that will keep your learners engaged with the 

subject. Some suggestions include:

1. Taking notes and text highlighting

2. Analysing photographs 

3. Using movies and DVDs

4. Decision-making activities

5. Question and answer sessions and class discussion

6. Role plays.

7. Using ICT

8. Problem solving activities

9. Thinking skills

10. Mind maps

11. Skills and map work activities

12. Presentations

Interactive work can be managed by arranging the class into a range of groupings i.e. working as individuals, 

in pairs, in groups or as a whole class together and the teacher will decide which classroom organisation 

is best suited to the learning task. This can also assist differentiation in the task � for example, by either 

grouping learners of similar abilities together or by attaching lead learners/experts to each learner group. 

You may also want to consider the preferred learning style of learners. Sometimes, different topics lend 

themselves better to different approaches. For example, when teaching about physical features you might 

make use of photographs, annotated diagrams and map work. On the other hand, when looking at human 

issues, you might find decision-making activities and role plays more suitable as learning activities.

It is important to reflect on the teaching and learning strategies that we use and evaluate how successful 

they have been. It is also important to use the results of learner assessment to decide whether a different 

approach would have achieved a more successful outcome. Lesson plans and schemes of work can then be 

annotated and reviewed in light of this reflection.
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4.4 A note on fieldwork 

Fieldwork is an excellent form of active and practical learning where learners have the opportunity to see 

the Geography that they have learned in the classroom come alive. Not only does fieldwork turn the abstract 

into the concrete, it also offers great opportunities to develop the following:

� group work 

� the collection of primary data, 

� the use of secondary data and analysis of statistics to support the fieldwork investigation

� skills of enquiry

� map skills

� an appreciation of the limitations of the data collected

� geographical skills including analysis and synthesis

� local case study material to be used in examinations.

Fieldwork can take place on the school site, locally or may be planned as a residential experience. For 

example, the school site could be used during a lesson to quickly illustrate the variation in infiltration rates 

on different surfaces or the effect of buildings on temperature and wind speed. The residential experience 

offers opportunities to study topics from more than one part of the syllabus at the same time. You may 

decide to plan this for yourself or use an established field study centre who will offer tailor made courses to 

suit your needs.

Some examples of fieldwork are given below. These examples could each take place on a day visit or could 

be combined if the location is suitable � for example, the study of a river as illustrated below could be 

combined with the impact of tourism on a honey pot site.

Examples of fieldwork

Migration The impact of urban-rural migration OR rural depopulation on a 

village. This could include an examination of population change 

over time, land use mapping to show changes in shape and 

function and questionnaires to investigate the impact of change on 

local people.

Settlement Mapping service provision in local settlements to place them in a 

hierarchy. Some of this could be done using OS (Ordnance Survey)

maps and some in the field. The results could then be compared to 

a hierarchy based on secondary statistical data such as population 

size.

Delimiting the CBD (Central Business District) of an urban area 

and investigating how land use varies with distance from the PLVI 

(Peak Land Value Intersection)

An investigation into housing changes with distance from the city 

centre and how this compares to the models of urban land use. 

This could be supplemented with census data to show socio-

economic variations.
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Hydrology Measuring changes in a river � for example, velocity, cross 

sectional area, load - with distance downstream. You could also 

incorporate a cross section through a meander, valley side profiles 

and field sketches of erosion and deposition features.

Rocks and Weathering An investigation into rates of weathering in a local graveyard to 

consider the influence of aspect, age and rock type

Coasts Cross sections of beach profiles and an examination of how waves 

vary on two contrasting beach profiles

Field sketches of landform features

A transect through a sand dune ecosystem 

A cost/benefit analysis of coastal protection schemes

Environmental Management The impact of tourism on a honeypot site and the strategies for 

managing this in a sustainable way.

You can also make use of secondary data in the classroom to build up a case study and develop skills � for 

example, you could use data for employment structure, unemployment, house prices and age profile of 

the population to consider the impact of deindustrialisation. There are also virtual fieldwork sites which can 

supplement learning particularly for topics where fieldwork is not possible. It is important to think about the 

practicalities of any fieldwork undertaking and follow the appropriate risk assessment procedures for your 

school.

4.5 A note on case studies

Case studies are a key feature of teaching any Geography syllabus. They provide opportunities for learners 

to apply their knowledge and understanding to real life examples and therefore move learning from the 

abstract to the concrete. The study of real examples using materials such as maps, data, photographs and 

diagrams also offers learners the opportunity to develop skills first hand that will be invaluable in preparing 

them for their final assessment. Here is general advice relating to the teaching of case studies:

Check the syllabus to see if there is any specific information given about case studies in terms of scale or 

context. For example, Unit 3 Hazardous Environments requires learners to learn about two earthquakes as 

case studies but specifies that one should be from a More Economically Developed Country (MEDC) and 

the other from a Less Economically Developed Country (LEDC).

Case studies are often well documented in core textbooks but teachers should feel free to use a variety 

of other information to supplement ideas such as maps and photographs. This will also provide good 

opportunities to develop geographical skills. 

For example, a photograph analysis could be used to teach the problems of living in a Favela in Sao Paulo 

or a decision-making activity based on maps and planning proposals used for learners to decide upon and 

evaluate the best solution to the LEDC housing problem.

Try to use local examples where possible � they will be more real to learners and therefore, they should be 

able to remember them more easily in an examination situation.
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Fieldwork offers excellent opportunities to develop case studies and what better way to learn than by 

studying something first hand?

Geography is a truly dynamic subject so try to make use of up-to-date events that are happening as you 

teach. Learners will engage with examples that they are seeing in the news and may be better informed 

about them. There is also usually lots of readily available and completely up-to-date material to support the 

development of teaching resources.

Case studies can sometimes be daunting for learners. There is a lot of detail to remember and sometimes 

they find it difficult to work out which case study to use for which examination question. Below are some 

suggestions of quick teaching strategies that could help:

Developing skills in working with case studies

Use an agreed symbol or notation in learner notes to highlight case studies

Give learners a checklist of the case studies needed for each unit

Devise a simple sorting activity where learners match case studies to examination question and use a 

starter activity for a lesson. Revisit several times to consolidate learning.

Provide a revision template for case studies so learners can summarise key learning points

Develop a case study revision booklet over time
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Section 5: Preparing learners for final assessment

The planning at the start of the course should include some time allocated to preparing learners for the 

final examinations. This would take the form of a block of time allocated to final revision and the practice of 

past papers. However, it is essential to also focus on the examination throughout the course by using past 

questions as both resources and assessment opportunities which you can highlight in both schemes of 

work and lesson plans. This ensures that your learners become familiar with the style of the questions and 

the expectations of the examination paper; that they have opportunities to apply mark schemes and identify 

any concerns at an early stage rather than just at the end of the course. It also means that learners prepare 

and revise throughout the course, consolidating learning, rather than just learning all of the content at the 

end of the course. Geography is a content-heavy subject so finding strategies to help learners manage their 

revision is crucial. 

When marking past papers it is important to use the published mark schemes to inform you. They will give 

you guidance about how the marks are to be awarded. Some questions are point-marked whereas others 

are marked in levels � level descriptors are provided to help you. See the extract below:

Extract from the 9696 Geography Advanced Level Physical Option Paper 2 from June 2011 

Markscheme
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It is also essential that learners are aware of the key facts about the examinations such as the length of each 

paper, the structure of the questions and the rubric. Practice of past papers will help to embed this but it 

is also useful to provide an overview of the syllabus and assessment arrangements to learners at the start 

of the course for them to refer to. Tips can be given on study skills and ways to revise as well as advice 

on examination techniques such as encouraging them to allow time to plan their answers and re-read and 

check their work. Taking time to ensure that learners fully understand command words such as �explain�, 

�evaluate�, �discuss� etc., through key word activities and glossaries, is also essential. Asking learners to 

underline the command word in each question can also be a helpful strategy.

5.1 Use of past papers, mark schemes and examiner reports

Without doubt one of the best ways to prepare learners is by using the materials provided by Cambridge, 

either on the website or the discs that are sent out every October or March. These provide a full range of 

past papers, mark schemes and examiner reports.

These resources ideally should be used throughout the course not just during revision sessions. 

5.1.1 Using past papers

For example, a good way to use the past papers is to cut out each question on a particular topic and paste 

it onto an A3 sheet of paper for the previous examination sessions. In this way the learners can see all of 

the questions that have been set recently and get to understand the style of questions and resources used. 

They can use the space on the right of the paper to prepare answers before going through them in class.

It is good practice to set past questions as regular homework or class activities and sometimes under timed 

conditions to get learners used to working under examination conditions. The questions can be teacher 

assessed as useful assessment opportunities but also provide invaluable opportunities for peer and self 

assessment opportunities. It is helpful to provide model answers for learners so that they can see the 

standards required. Sometimes, learners could be given a model answer and asked to decide what grade 

they think it would get and justify a reason why.

The mark schemes should also be used on a regular basis and it is helpful for learners to have copies of 

these. They not only provide the answers but are invaluable tools for highlighting the relevant geographical 

terminology that the examiners are looking for. The mark schemes also help to provide teachers and 

learners with a clear idea of the standard that each level of marking requires and what might separate those 

levels at the borders. Ask learners to use a mark scheme to assess either their own answer, the work of 

their peers or a model answer. This will give them invaluable experience of applying a mark scheme and 

understanding the criteria by which they will be assessed. The role of the teacher here will be to help 

to explain and exemplify the mark scheme as well as put it into �learner speak� where appropriate. It is 

important to make learners aware of how some answers are point marked but also how others are marked 

in levels and to discuss the levels-based marking system with them. (Find the general level first and then 

narrow down the detailed marks afterwards within the level.) Give them examples from published mark 

schemes. In becoming familiar with this, learners will better understand what they need to do to gain marks 

and reach the higher level.

5.1.2. Using Examiner Reports

The Examiner Reports themselves give immediate feedback on the previous examination series and 

recommendations on how to improve learners� performance. These detailed reports, written by the 

Principal Examiner, highlight the strengths and weaknesses of candidates and indicate what makes a good 

answer and what pitfalls to avoid in teaching the syllabus. Teacher Support has archives of these reports 

from a number of previous series. It is important that these reports are used as part of teacher evaluation 

of medium-term planning and lesson plans and are used to make revisions to schemes of work where 

appropriate.
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5.1.3 Other strategies

Other useful strategies for preparing learners for examinations include:

� Key word glossaries

� Command word glossaries

� Case study lists and revision sheets

� Lists of revision web sites

� Revision and study skills techniques

� Model answers

5.2 Homework / independent learning

The learner is of course alone in the exam room with neither text nor teacher and it is important during the 

course that independence and confidence are nurtured by the teacher from an early stage. Homework and 

self-assessed (or peer-assessed) assignments are one tool in the teacher�s toolbox to foster these skills. 

The decision as to when this technique should be applied will depend on the experience and background of 

the learners � those who have already successfully completed IGCSE exams should very quickly be able to 

develop the skills required.

Homework should:

� reinforce principles, skills, concepts and information taught in the classroom

� provide opportunities for learners to extend their learning

� be meaningful and appropriate to the current level of study of the learners

� support creative, logical and analytical thinking 

� promote self-discipline and self-motivation

� be explained clearly by the teacher and understood by the learners

� be used in lessons and receive regular feedback so it is seen to have value by the learners.

The homework tasks themselves can take various forms such as:

� making notes on a particular topic

� completing some background reading or highlight an article

� preparing a presentation to be delivered in front of the whole class

� working in a group to research and write-up a particular case study

� general research on the internet or out of textbooks

� to find and watch a relevant video on a certain topic

� to write an essay relevant to the current unit being taught 

� to answer a past paper question
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� to prepare a past paper question for a test

� to revise for a test without knowing the actual question set

� to revise for a full practice examination

� preparing for or writing up a fieldwork activity

� collecting fieldwork data

� carrying out skills activities. 

Homework tasks should be varied throughout the year in order to make the work stimulating and engaging 

for learners. 
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Section 6: Resources

6.1 Finding and evaluating resources

There are many internet sites now that are set up to support the teaching of Geography � some of these are 

aimed at teachers and provide useful lesson resources whilst others are aimed at the learners and provide 

excellent materials and activities for revision. A general internet search relating to a key word or topic will 

also bring up some sites that might be useful but if these are not specifically designed for educational 

purposes, you may need to adapt the content and the language used. You can use the traditional search 

engines such as �Google� and �Yahoo� for this purpose. 

Geography is a dynamic subject and is changing all the time. Therefore, events in the news whether 

presented as articles, internet links or video clips can be a wonderful resource to provide up-to-date 

information often using a variety of media. Photographs and video clips are wonderful teaching strategies 

to cater for visual learners and to bring geography alive � you can search for photographs using Google 

images and sites such as the BBC Learning zone provide a huge variety of video clips for classroom use 

to download. Alternatively, sites like You Tube offer video clips or you can keep an eye on the National 

Geographic and Discovery channels for programmes that you might be able to adapt for use in the 

classroom. Commercial companies will also offer photo packs and DVD resources for sale.

You may find Powerpoint presentations that are available on the internet that other teachers have used and 

provided. A good site to look at is www.geographyatthemovies for ideas of how presentations can be used 

effectively to introduce a topic or deliver content. Whilst using presentations such as these can provide 

inspiration and also save time, it is important to look at the target age group and the syllabus that the 

presentation was written for and adapt it if required.

Once you have found and used a resource, you will wish to evaluate its usefulness and suitability and may 

choose to adapt it before using it again. You could annotate your scheme of work or lesson plan to make 

a note of how you used the resource or how you may wish to alter it. You could also ask learners for their 

opinion of how �user-friendly� a resource was and use their suggestions to make changes as well.

6.2 Sharing resources

As you build up resources to complement your scheme of work, you will want to keep a Master File so that 

the resources are both available for the following year and also for other colleagues to use. This could be a 

paper file or a folder on a network shared area. The advantage of this is that it not only saves time but also 

provides an excellent opportunity to share ideas and disseminate good practice. You could also consider 

sharing resources in the same way with other local schools. This may be particularly useful with regard to 

fieldwork equipment which can be expensive for a single department to invest in. The Cambridge website 

has a community area where you can access resources and there is more detail on this in the next section.
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6.3 Creating resources

There are many resources that you can buy to use to teach A Level Geography. However, there will be times 

when you will want to create resources that specifically suit the syllabus and the needs of the learners in 

your classroom. In creating a resource, you will want to consider the following:

� what resources already exist locally or in the school that I can use or adapt?

� are there any past questions or mark schemes that can be incorporated into my resource?

� what are the aims and objectives of the syllabus that the resource is addressing?

� do I want the resource to be used to support self-study or is it a classroom-based activity?

� is the resource for individual, pair or group work?

� how can I differentiate the resource to meet the abilities of the learners in my group?

� does the resource cater for visual, auditory and kinaesthetic learners or a combination?

� can I incorporate any geographical skills?

In the next section are some examples of resources and how they can be used.

6.4 Examples of resources and their uses

This section aims to give some examples of resources and how you might use them to support your 

teaching of A Level Geography. The list is by no means exhaustive but instead is designed to give you a 

flavour of some of the strategies that could be used for creating resources for your lessons.

Textbooks: There is a large variety of textbooks that can support this syllabus and you will need to consider 

which ones are the best for each particular aspect of the course that you are delivering. The scheme of 

work and resource list is the best place to start. Textbooks can be used to provide information to inform 

teacher resources such as activity sheets or PowerPoint presentations. They are also invaluable in setting 

learners background reading or note-taking to support a particular topic. In order to guide learners more, you 

may want to use a note-taking grid, set specific questions based on a section of the textbook or use the 

suggested activities or questions provided in the text. Textbooks may also have accompanying CDs that can 

provide useful additional resources.

Geofiles and Geography Review articles: These publications are useful to provide up-to-date information 

and are often invaluable sources of information for case studies. Like textbooks, they can be used in a 

variety of ways. Teachers can ask learners to read the article and highlight it in different colours to show 

different categories of information. Different groups of learners could be given a section from the article 

and be asked to annotate it and then report back to the rest of the group about what they have learned from 

it. Questions could also be set, based on the article (or more than one article) asking learners to compare 

the information provided by both. You may decide that an article is simply used as background reading to 

supplement work already covered during a lesson.

Presentations: Powerpoint presentations can be very useful to help a teacher to structure their lesson. 

They could include the learning objective, outcomes, activity tasks and plenary for example. They are also 

powerful ways of showing photographs and diagrams. There are also software packages available that 

include interactive activities for a Smartboard and simulations. Creating your own movie from photos set to 

music can be a very powerful hook to start a lesson.
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Activity sheets: Sometimes, a textbook or article may not give you the exact information that you need. In 

this case, you may want to combine different parts of texts and create your own activity sheet. For example, 

you may take a location map from one textbook, a photograph from Google images and some text based on 

a Geofile to provide learners with the information that they need. You can then devise your own tasks and 

questions to achieve your learning objective. It is useful to include a key word list on your activity sheet and 

also to cater for differentiation by having graduated questions including a stretch and challenge task.

Assessment for Learning resources: Answers to past examination questions can be provided and 

learners asked to annotate these to show what grade they would give it, what the strengths are and targets 

for improvement. Learners can be given mark schemes and asked to highlight and annotate as the teacher 

explains it during a lesson.

Card-sorting activities: These are a useful kinaesthetic activity that can be used as a starter, plenary or 

main activity. You may want learners to match key words and definitions, case studies to exam questions 

or could give them information that they have to sort into categories � for example, social, economic and 

environmental impact.

Role plays: The starting point with creating a role play resource is to think of the issue that you want 

learners to consider. You then need to decide upon the key people that will have a view on this issue. 

Devise cards for each role that give background to each person and maybe some prompts to stimulate 

learner thinking. You could try Edward de Bono�s thinking hats as a thinking skills activity too.

DVDs: These can be bought commercially or clips can be downloaded from the internet or recorded from 

appropriate channels. Very often it is best just to show short clips at a time and devise a task to accompany 

the clip � for example, some questions to respond to or a note taking grid to complete.

Maps, photographs, graphs and images: These are fantastic resources to deliver geographical skills 

and you can make use of past paper inserts and questions here to build up a bank of resources. They also 

provide excellent stimulus for starter and thinking skills activities � for example, analysing a photograph to 

introduce a topic or labelling a living graph. 

6.5 Adapting resources

There are many commercially available products that can be used to support the teaching of A Level 

Geography. For example, internet sites provide resources prepared by other teachers; there are teacher 

resource packs to accompany textbooks, software packages and revision materials/guides. All of these can 

be extremely valuable and provide the teacher with lots of material and ideas for learning activities as well 

as save time in creating new resources. However, you will want to adapt them to ensure that they meet the 

requirements of your syllabus as some of them will be written as general resources for teaching Geography 

and therefore, might include topics that you may not need to teach. Similarly, you may find that certain 

topics are not covered in sufficient depth or the case study choices do not match the ones specified in your 

syllabus. You will also need to check that the resources are suitable for the ability of your learners as well as 

relevant to them � for example, you may wish to develop your own local case studies that are real to your 

learners rather than use pre-published ones based on other localities which will not be as meaningful to 

them.

When sharing resources with colleagues within your school, you will want to adapt them perhaps to suit 

your particular teaching style and certainly to match the abilities of your learners. This will mean that you 

might differentiate them in some way � this could be providing some prompts or key word definitions on the 

one hand or a planned extension activity for your more able learners on the other.



Section 6: Resources 

50 Cambridge International A Level Geography  

6.6 Teacher Support and other websites

Key features: 

� Access to past question papers, Examiner Reports, schemes of work, lesson plans, teaching notes, 

worksheets, activities, tests, favourite web links and other teaching materials.

� An events area that allows you to search for events and conferences by location and exam

� A Community area where you can share and exchange information about the syllabuses, swap ideas 

about teaching strategies and best practice, share teaching materials, ask for help and suggestions from 

other members of the community.

� For some of our qualifications, interactive resources are available in addition to syllabus materials, 

teaching materials and resource lists

  A resource list for A Level Geography is provided by Cambridge on Teacher Support comprising a list 

of up-to-date textbooks and journals that are appropriate to use or adapt when teaching this syllabus. 

There are also suggested resources within the published Cambridge schemes of work relating directly 

to the learning objectives of the syllabus, plus a description of which part of the resource is particularly 

useful. Some textbooks provide a general overview for teaching at AS and A Level whilst others are 

targeted specifically at one unit of work. The latter tend to provide more detail and can be helpful to 

supplement core textbooks if you feel greater depth of explanation is required.

 Visit the Teacher Support website at:

 http://teachers.cie.org.uk

The Cambridge Coordinator or Exam Officer in your school will be able to give you a login. If you have any 

difficulty obtaining one please contact customer services. You can find the details below.

Ask CIE

�Ask CIE� is a bank of answers to frequently asked questions from Cambridge Principal Examiners, teachers, 

learners, parents, examinations officers and other customers. You can enter your query into the search box 

(which appears on every page) or navigate using the topic list menu on the left-hand side of the page. If at 

any point you decide you would rather call or email someone at Cambridge you may do so by visiting the 

Contact Us page.

Visit Ask CIE at:

www.cie.org.uk

Customer services 

You can also email us via info@cie.org.uk or call us on +44 1223 553554.

6.7 Endorsed textbooks

Endorsed textbooks are recorded in our resource lists which are available on the Teacher Support site 

as mentioned above. An endorsed title is defined as one that has been written to closely follow the 

qualification it relates to, and it is therefore suitable to be used as teaching material for that specific subject. 

We also provide a list of recommended titles which are useful as a reference resource when teaching or 

studying the subject but which have not been written specifically for the qualification they are linked to. The 

endorsed textbook for this syllabus is Cambridge International A and AS Level Geography by Garrett Nagle 

and Paul Guinness.
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6.8 Training

Online training

Three types of online training and support are currently available to Cambridge Schools. Check the events 

tab of the Cambridge public website www.cie.org.uk to find out when these are available and to register as 

a delegate. 

� Introductory self-study

Where available these courses provide essential information for teachers who are new to the Cambridge 

syllabus, and include activities that familiarise teachers with the qualification. These courses do not have a 

tutor. Teachers are given access to these courses for six months.

� Online tutor-led

These courses are led by a Cambridge examiner. They focus on classroom practice. Participants follow 

a three-unit programme over six weeks and can interact and share resources with teachers from other 

Cambridge schools. 

� Online seminars

These seminars are led over a short period by an examiner and focus on specific issues such as syllabus 

changes or the recent examination session.

Face to face training

We run an extensive programme of short professional development courses across the world for teachers 

at Cambridge schools. These workshops are run by professional trainers or experienced local teachers. 

These courses offer teachers the chance to update their knowledge, learn new skills and network with 

other teachers. Again, check the events tab on the Cambridge public website to find these courses and 

register as a delegate.

6.9 Professional development for teachers

Cambridge also offers professional qualifications for teachers who want to develop their thinking and 

practice.

Learn more about the Cambridge International Certificate for Teachers and Trainers and the Cambridge 

International Diploma for Teachers and Trainers at:

www.cie.org.uk/qualifications/teacher
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Appendices  

Sample extracts of the published Cambridge scheme of work

Paper 1 Physical Core Unit 1: Hydrology and fluvial geomorphology

Paper 2 Physical Options Unit 2: Coastal environments

Paper 3 Human Options Unit 2 Environmental management

Sample lesson plans

The Demographic Transition Model

Introducing Plate Tectonics
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Sample lesson plan 1: The Demographic Transition Model

Teacher�s Name: 

Subject: The 

Demographic 

Transition Model

Year Group / 

Set: 12

Date: Nov 

2012

Time: 

8.10�

9.30am

Venue: Geog 

Room

Lesson Objectives:

To know and understand how the 

demographic transition model can 

be used to show changes in birth 

and death rates over time and how 

relevant it is today?

Learning Outcomes / Success Criteria

To be able to describe the stages of the demographic 

transition model and produce a fully annotated diagram

To be able to explain the changes in birth and death rate 

at each stage of the model using named examples of 

countries.

To be able to evaluate the model in terms of merit s and 

limitations and its applicability to present day

Context:

The learners have learned about 

population growth including 

population pyramids. Future learning 

will consider ageing populations.

Resources

Teacher presentation on Demographic Transition model

Video clip

Card sorting starter

Living graph

Demographic Transition Model diagram

Examples and population pyramid example sheet

RAG cards

A4 L activity and model answer

Nagle and Guinness Pages 96�98

Introduction (including key questions)

Video clip relating to population growth to be used as a hook.

Key word card sort to recap geographical terminology relating 

to population change. Feedback on key word starter.

Introduce objectives and explain outcomes

Question and Answer session to recap prior learning and 

introduce concept of a model.

Organisation (grouping etc)

Card sorting activity in pairs

Living graph in similar ability 

groups

Presentation task in groups with 

lead learner
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Sample lesson plan 1 (continued)

Main activities (including differentiation)

Learners complete a thinking skills activity � living graph of the Demographic Transition model. 

Learners work in groups to place statements on the correct place on the graph. Learners work 

in ability groups and statements provided can therefore be differentiated to match the ability of 

the learners. Feedback from the thinking skills activity and mini plenary to show progress against 

outcomes.

Learners use resources provided included teacher Powerpoint presentation to label and annotate a 

diagram of the Demographic Transition Model to explain what happens at each stage. Learners have 

time to discuss and note ideas for Questions 2, 3 and 4 on Page 98 Nagle and Guinness.

Learners are placed into groups and given two different countries with matching population pyramids. 

Learners have to match the country and the population pyramid to the appropriate stage of the 

Demographic Transition Model and justify their choice. Learners feed back to the rest of the group 

who take notes from the presentations. Attach a lead learner to each group for this task. Learners 

could have different roles within the group to facilitate learning � for example, chair for discussion and 

spokesperson. Mini plenary to review progress against outcomes.

Assessment for Learning Activity: set a past examination question based on the Demographic 

Transition Model and provide a model answer and a copy of the mark scheme. Ask learners to award 

the answer a grade, highlight its strengths and suggest areas for improvement. Learners can then 

work in pairs to compare their ideas and the activity can be followed up with a whole class discussion 

about the model answer. Set homework task.

Whole class discussion � what are the merits of the model and limitations? How can it be applied to 

today? Learners write a summary table based on the discussion. 

Plenary

Hot Seating activity � learners set questions 

based on what they have learned in the lesson 

and one member of the class volunteers to 

take the hot seat to answer the questions. 

Homework

Past questions. Note taking on Pages 96-98. 

Update key word glossary.

Any 

targeted 

support

None

Challenge/Extension/

Personalisation

Differentiated living graph

Use of lead learners

Extension: Question 6 Page 

98

Assessment opportunities

Card sort, living graph, completed questions, 

past question
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Sample lesson plan 2: Introducing Plate Tectonics

Teacher�s Name: 

Subject: Introducing 

Plate Tectonics

Year Group / 

Set: 12

Date: Oct 

2012

Time: 9.35�

10.55am

Venue: 

Geog 

Room

Lesson Objectives: To know and 

understand the structure of the 

Earth and how the crust is divided 

into plate boundaries

Learning Outcomes / Success Criteria:

Learners will be able to identify the layers of the Earth and 

describe them using key geographical terms

Learners will annotate a map to show plate boundaries and 

use this to identify examples of plate boundaries

Learners will be able to examine the evidence for plate 

tectonics and explain how plates move

Context (e.g. third lesson in a 

set of five)

This is the first lesson on plate 

tectonics. It is an introductory 

lesson. Learners will go on to 

examine different types of plate 

boundary.

Resources

Movie starter

Learning station resources

Structure of Earth diagram and note taking grid

Map from Memory and plate boundary map

Plate Tectonic Detectives resource sheets

Introduction (including key questions)

Powerpoint presentation of images showing what happens at 

plate boundaries as a hook. Learners identify what is happening 

in the images and try to suggest what they have in common as 

the starter activity. This will be revisited later in the lesson.

Share outcomes and objectives and review any previous 

learning.

Organisation (grouping etc)

Learning stations and 

carousels

Thinking skills activity � group 

work

Detectives � paired work
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Sample lesson plan 2 (continued)

Main activities (including differentiation)

Learning stations are set up with information relating to each layer of the earth. Learners move 

around the learning stations as a carousel and note key points. Whole class feedback. Learners label 

diagram showing structure of the earth and complete note taking grid to describe each layer using 

feedback and teacher presentation. Review outcomes and complete mini plenary. Extension activity 

for more able learners � the answer is but what is the question � learners are given a key word and 

write a question that would give that key word answer.

Introduce and define key terms � plate and plate boundary.

Thinking skills activity � learners work in groups to reproduce a map showing the plate boundaries 

� map from memory activity. Learners are then given plate boundaries map and have to identify 

examples of where plates are moving apart, together and side to side using names of plates. Revisit 

outcomes and mini plenary.

Plate Tectonic Detectives - learners have a variety of resources to interpret in order to investigate 

and present the evidence for the theory of plate tectonics. More able learners have a greater variety 

of resources to respond to making the task more complex and less able learners might have prompt 

questions to guide them. Examples of resources could be map showing distribution of earthquakes, 

jigsaw map of the continent, fossil evidence etc. Learners feed back on their findings and write a brief 

summary for the evidence for plate tectonics. Complete Question 1 Page 58 Guinness and Nagle.

Teacher presentation on the theories of plate movement � learners complete note taking grid and 

write a summary of the different theories.

Revisit starter questions and revise answers based on the content of the lesson.

Plenary

Just a minute � a learner has just a minute to talk about what they 

have learned in the lesson. This is then passed on to another learner 

to add further points and develop until the teacher feels the lesson 

content has been summarised.

Homework

Extra notes from Pages 

55�59 Nagle and 

Guinness.

Research the different 

types of plate boundary 

ready for next lesson.

Any 

targeted 

support

Challenge/Extension/Personalisation

The answer is ..what is the question?

More complex resources for Plate Tectonic 

Detectives

Just a Minute � more able learners are used later in 

the activity to add challenge

Assessment 

opportunities

Completed diagram and 

grid

Learner summary

Question 1 Page 58
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